Teaching has experienced dramatic changes in the last few decades. From ex cathedra lectures to the use of social media in a classroom is a giant leap for both lecturer and students. Paul Catteeuw, lecturer of intercultural communication at Charlemagne University College in Antwerp (Belgium), has explored the boundaries of the newest methods in competence teaching, but did not forget the knowledge component of the tuition process. As he developed a framework of intercultural competence for business students, he rethought his role as a lecturer. He moved from the central omniscient rostrum position to a place at the side of the classroom as a facilitator, coaching students in a new creative learning environment making use of activating learning forms such as zoom sessions, teamwork and many others. At the same time he introduced different forms of assessment. In this article Catteeuw describes the intensive, sometimes laborious process of the lecturer coach.
Introduction
Globalisation has been a buzzword for quite some time. But whereas everybody talked about it in the seventies and eighties of the former century, globalisation became tangible since the fall of the wall in 1989. The world opened up rapidly and contacts with different cultures multiplied at an increasing speed. This was enhanced drastically by information technology and the revolution of the social media. Another factor is immigration, which renders a completely mixed society in different fields.
This globalisation consequently has a profound influence on the business world. Hardly any business is still only local. Providers and clients can live in different worlds, but still need to work together.
In the past decades the success of contacts was very often based on (personal) experience. By trial and error, with ups and downs. But society and business ask for professionalism. Training in this field was introduced, young professionals are now better prepared to enter the international (read: intercultural) market. But this needed a different approach to teaching. From this angle we have tried to develop a framework of reference for intercultural competence because we are convinced of the fact that you can train intercultural competence, but that there is need for a theoretical basis to master this competence. Simultaneously we want to illustrate this with an example of a good practice i . This article will deal with the changes we undertook to implement this kind of tuition as a compulsory subject for bachelor students business administration at Charlemagne University College (Antwerp -Belgium). Including all the pitfalls.
Intercultural communication
On a trip to China a short while ago we were surprised at the way the students reacted to our way of teaching. Walking around, using prezi or powerpoint presentations, asking questions, pointing out aspects, raising topics, provoking discussions, asking cooperation. These actions, which seem normal and logical in a setting of contemporary Flemish tuition at universities and university colleges, were met with a lot of scepticism. This dynamic form of teaching was totally strange and unknown to an audience of Chinese bachelor students at the Dalian Nationalities University, where they were still accustomed to repeated ex cathedra tuition.
It felt awkward, but at the same time it gave me the possibility to reflect on the enormous evolution of the art of teaching in the last few decades. In the sixties West European tuition also suffered from heavy ex cathedra teaching with the omniscient and omnipotent teacher at the centre of things. With hints of new methods ii (such as group work) slowly creeping into the system of education that provided knowledge to students. As long as you knew, you were counted in. The lecturer had to lecture, the student iii had to absorb subject material. And at the end of the semester a parrot exam decided on success or failure. Academic discourse with students was as rare as a white elephant. Gradually however we grew away from this form of teaching. Educators realized that knowledge was not sufficient for future professionals; also competences and skills were needed. This actuated an ardent discussion between the knowledge supporters and the competence believers, whereas a balanced association between those two components is the logic of events: no knowledge without competence and vice versa.
New forms of education and assessment were being introduced: projectoriented, demand-oriented, competence education. Lots of experiments were being done; success and failure went hand in hand. Central however was the dethronisation of the lecturer as the centre of his learning universe. He was not pushed aside, but gradually pushed to the side of the education business. He became a facilitator, a coach who helped and supported the learning process.
Social constructivism was adapted in educational matters. Students were no longer passive, material absorbing objects, but active, material handling subjects. They were given the essential bricks to build their own house, but at the same time guided in building that house. At the same time new forms of assessment were being introduced and tested. This changed and the changing role of the lecturer enhances a thorough paradigm shift in the teaching environment. From chalk and blackboard to -amongst others -electronic devices and social media, it is not always an easy, but certainly a long step. Within a strong learning environment tuition should be activating and student-oriented, aiming at making students competent and linking with the future labour market. This implies that the construction of knowledge is a central factor and that the lecturer supports, guides and facilitates. This requires other competences from the lecturer and makes him quite a different teacher in comparison with the teacher of 50 years ago. Or with our Chinese colleague at Dalian Nationalities University who swears by his way of teaching, even though it is not our intention at all to be patronizing.
In the scope of this article we will try to explain how we tried to implement this learning environment in our courses of intercultural communication iv . Therefore, this paper is largely descriptive, as it is the account of how this altered way of teaching has been introduced in our lessons. It is a very personal and subjective reflection on the different methods we introduced and used and the advantages and drawbacks we experienced en route. This course was a compulsory part of the curriculum in the first bachelor, with large groups of about 50-60 students.
Creative learning environment methods

Activating forms
Introductory questions, zoom sessions and discussion One of the better ways to start a teaching session turned out to be the use of introductory questions. Thus, you can introduce the topic in a lighter way, avoiding theoretical schemes or explanations. These questions can vary from the student's own experiences to opinions about certain topics. To this purpose you can use a plain question and answer moment. Or you can introduce a buzz session, i.e. a small informal group discussion on a certain topic. Or you can start a class discussion.
Advantages:
x The student's thought process is activated.
x The student's involvement is called upon.
x Classroom presence is stimulated because of active participation.
x Possibility of direct communication.
Disadvantages:
x Time investment by the teacher as the preparation time is extended.
x Noise can be disturbing for other groups and lead to distraction or nonparticipation. x With buzz sessions as a lecturer you do not immediately have insight into the structure and the value of students' answers.
Solution oriented thinking
The lecturer gives a short introduction on the working method and gives then a task that can be worked out individually or in groups. A practical example is here the three-step method of David Pinto v , which was used during contact hours. The method is explained to the students; the theory is backed up by examples. They are then given cases to be solved along the lines of this theory.
x The preliminary explanation of the method assures the lecturer that he has control over the theory and makes sure that he conveys it to his audience in a suitable way. Disadvantages: x The necessary control over the groups is hard to carry through when you have to monitor large groups in a hands-on situation.
Actuality With the presence of the social media and other sources the actuality can very easily be used in different forms. Since a subject as intercultural communication is very suitable for actuality, it is only natural that you make use of it.
x Students learn to make professional use of social media such as LinkedIn and Vimeo, rather than Facebook and youtube. x Students learn to make professional use of discussion fora as a preparation for later workgroups and conference calls. x The subject is made topical by using up-to-date examples and stories.
x The student feels involved with the chosen actuality, as he knows about the items through other channels. Disadvantages: x Dependence on the actuality.
Preparatory tasks
Students are being given tasks they have to prepare, alone or in a group, as a preparation for the next lesson.
x The student is well prepared to follow the courses as he has studied the subject by preparing the task given to him. x No further preparation is needed, which gives the lecturer more space during contact hours. x Good cognitive assimilation of the contents. Disadvantages:
x Because of the number of students constant task control is very difficult.
Use of multimedia
The millennium generation (or generation Y) is also the image generation. Whereas the generation X received its education mainly through books, manuals, readers, …, written stuff, today's students do tend to drop reading materials. They are highly influenced by the surrounding world, offering all kinds of visual media. Reading becomes rare and many public libraries have been or are being closed vi . Theory and examples have therefore been backed up or clarified by short films, taken from the rich Internet supply (youtube and Vimeo are a vast and ever growing storage room).
x The student's span of active listening attention seems to have diminished. Short video interruptions activate the attention and keep their mind on the lesson. x There is an active appeal to visual and audile memory as students are part of a visual culture and therefore tend to absorb better. Disadvantages: x ICT and infrastructure: as a teacher you have to depend very much on the infrastructure. But things can -and will -go wrong, so you have to be prepared for that situation and have back up material at hand. x Digital natives: working with ICT means that the lecturer must also be acquainted with ICT, because students do not tolerate a moderate handling of the equipment. This demands extra efforts from the lecturer. x Older lecturers (being educated in a book culture) will have to learn to deal with a visual culture. But if you succeed in doing this, the drawback can be turned into an advantage of acceptance by the students.
Groupwork and reflection
Reflection groups
In order to prepare students for the tasks students formed groups of 10-15 people in which they could reflect upon the task, but even more importantly, on the way they had to tackle the method. As a connecting thread they had a framework of reference in which the intercultural competence was written down.
To think about method and development made students responsible for their actions, as they are part of a group and as these meetings were also the basis for peer assessment.
Group reflection starts with self-reflection, which leads to selfknowledge.
Teamwork
Teamwork has undergone a drastic change in the heads of the student of today. We noticed that we had to reinvent teamwork for them as they filled this in in a complete different way as we had intended.
Without coaching students split up the tasks into individual bits and agree upon a date to meet again and assemble the results. The concept that teamwork implies working in and cooperating with a team at all times instead of bringing individual results together in a final session seems a strange idea to the modern student, as he keeps saying that he has all facilities to keep in touch with his peers (internet, chatrooms, skype, …). But experience showed that this wasn't reality, as the ICT means were only used to fix a date and not to work together.
So we had to change their attitude towards group work and make them realise that within a team each player has his role and that this form of teamwork tries to emulate the situation on the shop floor.
Feedback
At different points in the process we built in moments of feedback on different levels.
Feedback to the reflection groups focused on the process of the task, rather than on the result.
There was always the possibility of personal feedback, if needed. This happened mostly when problems with other group members arose. This kind of talks led to peer feedback. Students were encouraged to discuss a problem within their own reflection group or to start a discussion about certain issues on the discussion fora that were made available for them on the electronic platform of the university college vii . Further problems could be discussed with the lecturer, through mail or in a personal talk.
Evaluation
Evaluating intercultural competence is an extremely difficult business viii . Teaching ICC is done in a void, a kind of laboratory situation in which it is very difficult to really assess the student's competence. The proof of the competence is in the practice, which means in the contacts of the young professional. In a setting of education you can only try to emulate real situations.
But then again, as a lecturer you have to assess your students and you have to choose for the right means, as a written exam on knowledge was out of the question. We chose for a process portfolio and took care to avoid mistakes in assessing.
Criteria
In order to assess as objectively as possible we had to focus on the criteria ix :
x Validity It is very important to measure what you want to measure. In our case we didn't want to measure the knowledge about intercultural communication, but we wanted to measure how interculturally competent students were and how they developed during the course. x Reliability:
You cannot afford mistakes in measuring. We tried to accomplish that by the used of a competence grid. x Transparency It is very important to keep the students posted during the course as the assessment of intercultural competence doesn't run along the lines of correct/wrong tests. 
Portfolio
The use of a portfolio x is a thread within the course. The concept of this portfolio was worked out by MarleenCoutuer xi and has been used as a basis for different subjects in the curriculum.
A professional bachelor is expected to be available and employable on the shop floor immediately. According to Jan van Tartwijk xii [the portfolio in higher education] refers to instruments that have in common that they make transparent the unique development of a student or the result of that development [at a certain moment]. This enhances the quality of the work. At the same time the portfolio enables the lecturer to support and tutor the development of the student's competences (development portfolio) and makes the process of development transparent. For a lecturer portfolios have an advantage in both tutoring (development portfolio) and assessment (assessment portfolio). A development portfolio shows the student's (formative) process, whereas an assessment portfolio shows the (summative) product of the student's efforts.
In this methodology you can see the shift of role from the traditional teacher to that of a facilitator-coach xiii . At the end of the path the student can convert his portfolio into an application or presentation portfolio providing potential employers insight into his acquired competences as part of a curriculum vitae. And thus this portfolio becomes the starting point for lifelong learning, a conditio sine qua non in today's professional world.
Though working with portfolios is a widespread method it does not only offer advantages to the students as was clearly shown by an analysis of the system xiv .
Advantages:
x The biggest advantage of working with this kind of portfolio is the stimulus for reflection. Students do not only learn upon the task, they also reflect on themselves and on their peers. This is a tremendous asset when entering the shop floor. x A development portfolio clearly shows the evolution of the student involved x The use of a portfolio clearly makes the student more creative as he has more space to arrange his portfolio to his liking. x A portfolio is not a waste product as it can lead to a presentation portfolio that can be included in the job seeker's curriculum vitae and maintained during his professional career. Disadvantages: x Multitude of portfolios: as portfolios tend to be a whim of fashion we should heed the fact that students shouldn't be snowed under with portfolios so that they will lose their belief in this method.
x Working with portfolios is very labour intensive, both for lecturer and student. x Students are not yet satisfactorily acquainted with self-reflection, which is time consuming during the learning process.
Assessment
For students one of the most astonishing changes were the different forms of assessment, in which a lot of attention is devoted to reflection on the own competence and the own learning process. If you reflect, you will learn your strengths and weaknesses. And if you recognize your weaknesses, you can work on them.
Self-assessment
With the help of an assessment grid students have to assess their own level of competence during the process at three different moments: beginning, middle and end. This grid is based upon the framework. The self-assessment is not quoted, but shows the evolution of a student during the course.
x The grids for self-assessment are very transparent and are part of the student's portfolio. x Having to reflect on yourself is a very valuable exercise in selfknowledge. x The evolution in acquiring competence can be shown by comparing the grids at different stages. x Self-assessment makes the student responsible for his own attitude. Disadvantages: x As self-assessment is not self evident for students, the lack of practical experience and critical insight is a hindrance and therefore the process of self-assessment has to be tutored. x Also, because of this lack of experience students tend to over-or underestimate xv themselves.
Peer assessment Students work together in reflection groups and for tasks teamwork is implied. These forms of cooperation induce peer assessment. They can evaluate their peers, if needed, for different reasons: lack of interest of another student, outstanding performance within the group, unsocial behaviour, … This form of assessment gives students the possibility to vent their criticism, either positive or negative.
This form of (formative) assessment is done along the lines of given criteria and within a sphere of complete confidentiality between the student and the lecturer. To ensure that a student does not use this form of assessment as a dishonest form of settling (mutual) accounts, deviant quotations have to be accounted for very clearly.
x Peer assessment is a valuable step in developing social skills and a worthwhile step towards a professional attitude, which will be needed on the shop floor, where this kind of assessment is normal procedure. x Peer assessment is a useful exercise in reflection, not only about your peer, but also about the working process. x Peer assessment makes the assessor responsible for his own attitude but at the same time for his team. Disadvantages:
x Again, lack of practical experience and critical insight can lead to poor assessment, therefore tutoring is strongly advisable. x Again here, there is the danger of over-or underestimation, as students find it hard to assess their own level.
Co-assessment
Completely new to our students was (summative) co-assessment in which the students could partly grade themselves. We let the students propose a grade for their work. They should however account for that quotation and we left the possibility for discussion about that grade.
x This way of assessing heightens the commitment of the student, as he is involved in the process of grading his own work. x As a lecturer you get a different angle to look at the performance of a student through his assessment of his portfolio. x You make the student co-responsible for his result, which can prevent discussions, as objective assessment of intercultural competence is an extremely difficult process. x Again, reflection is at the centre of this process. x Learning by assessing is a very good preparation for later work on the shop floor. x As a talk with the lecturer is always possible, the co-operation between lecturer and student is much closer than in more traditional forms of grading. Disadvantages: x The lack of practical experience and critical insight again play an important part in the assessment process. x As in the other forms of assessment, over-and underestimation are important here as well.
Shortcomings:
Though the motivation to take voluntary part in this co-assessment is great, there were some shortcomings because both lecturer and students were not really prepared for this sort of assessment.
x For students it seemed to be very hard to define their learning outcomes, as they reflected much more on how long they had worked, rather than on the outcomes of their tasks and how they had functioned. x It was at the same time hard to define learning activities for precisely the same reason. x The follow up was difficult, because very time consuming.
Permanent process assessment
The whole process of learning was permanently assessed from different angles as closely as possible. Possible quotations could be seen in an open gradebook and discussed in the feedback groups or in a personal task.
x The openness of grading is much valued by students as they can follow their own process. x At the same time students can control the correctness of the grading. Disadvantages: x The work load for the lecturer is enormous given the number of students. Why have we chosen this complex form of assessment?
x The biggest factor is the harmony of the invested labour and the different assessment forms. Students can see the link between both and they do value this. x Because assessing intercultural competence is a difficult problem, process evaluation is a good option to reach a balanced result. x Big groups lead to a large volume of work and can be the cause of poor process evaluation. The different forms of assessment by the student and by his peers can help complete the overall picture and avoid blatant mistakes in assessing. Advantages:
x Balanced results. x The satisfaction of both lecturer and students. Disadvantages:
x Controllability: the amount of data is sometimes hard to handle and must be kept under control. x The work load for the lecturer is enormous when you have to deal with big groups, as our case shows clearly.
Conclusion
In this article we have tried to roll out the change we have undergone as a lecturer during the last four decades. Whereas teaching during the seventies and the eighties of last century was under pressure, still most tuition was done in a very classical way, involving a lot of ex cathedra teaching. Slowly but gradually, a thorough change took place. There was a shift from knowledge to competence. Not only because education asked for change, but also because the professional world wanted this change. At the moment, teaching is a chequered pattern of all possible methods, depending on the subject, but also on the learning outcomes. Somehow, a lot of these methods are part of social constructivism in which the individual parts can make a coherent unity to make a student capable to enter the shop floor. In the scope of this article we have tried to show what it takes practically for a lecturer to adapt to this whole new way of teaching, in which he has to step off his traditional tribune and take a participatory stand at the side. From lecturer to coach, from mister know-it-all to knowledgeable facilitator. But -at the same time -it is massive and absorbing work.
Therefore, this transition is not always smooth because you have to learn as well. You have to throw off your old garments and put on your overalls, you have to roll up your sleeves and put your hand to the plough. Only then will furrows be deep enough to be everlasting and render a fruitful crop. 
FRAMEWORK OF REFERENCE FOR INTERCULTURAL COMPETENCE FOR BUSINESS PURPOSES
Introduction
Teachers as creative community promoters and sustainable development widespreaders should cooperate with colleagues, students and community for empowering the link between generations, implementing development, satisfying the needs of the present generation, and enhancing the ability of future generations to meet their own needs. Nowadays, it is most essential that all people with a sense of responsibility turn their attention to both the aims and the means of education to develop the ways in which educational policies can help to create a better world by contributing to sustainable human development, mutual understanding among people and a renewal of practical democracy. A quality education must reflect learning in relation to the learner as a creative 'individual, family and community member and a part of the world society. A quality education understands the past, is relevant to the present and has a view to the future. Quality education relates to knowledge building and the
